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and others were admitted into the text. By the end of the
twelfth century most of the work had been done, and a
standard text of the Bible produced; the final part in this
work was probably played by Peter Lombard.1
It can be seen, then, that the teacher was not supposed to
be original (he was not himself an authority), but he could and °f teaching
did play an important part in the development of knowledge
as well as in its diffusion. The ordinary method of instruction
was for the teacher in any subject to start with a reading
(lectio) of the text of the prescribed authority, which, owing
to the scarcity of books, had often to be committed to memory
by the students. He then would expound the text and
dictate his commentary upon it. In the case of a particu-
larly famous teacher this commentary became attached to
the text in the form of a " gloss," partly written between the
lines to explain the meaning of particular words, partly in the
margin in the form of a general commentary. The original
Gloss on the Bible, the work of Walafrid Strabo in the ninth
century, was considerably supplemented in the twelfth cen-
tury, and like the Vulgate text it reached a standardised
form. Differences of interpretation gave rise to various
problems (quaestiones), which were posed and answered by
the teacher with the aid of the views (sententiae) of the
authorities. Various compilations (summae) were made of
these answers, the most famous of which was the Summa
Sententiarum of Peter Lombard. It retained its popularity
throughout the Middle Ages, and was a regular accompani-
ment of Biblical study. It has been described as a collection
of the quaestiones posed by him in his lectures and arranged
as a corpus of theological doctrine.
If the subjects taught and the manner of teaching were Nominalism
alike traditional, the importance of the renaissance of learn- and Realism
ing in the twelfth century does not^lie merely in the great
increase in the number of students and the general diffusion
of knowledge, but rather in the quickening of mental activity
and the quality of some of the leading minds of the period.
There was both the desire for knowledge and a keen spirit of
enquiry ; men were eager to discuss and to argue with their
1 Any reader interested in the rather intricate story of the transmission
of the text of the Vulgate should consult Dr. H. H. Glunz's History of the
Vulgate in England (Cambridge, 1933).
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